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ABSTRACT

Since 1985, the Education for Public Inquiry and International Citizenship (EPIIC) program at Tufts University has been challenging students, as well as policymakers and the public at large, to think critically about issues of great importance to the world.  In 2001, EPIIC was at an important juncture: to be able to make the program available to a greater number of students through dissemination and replication at other universities and colleges. EPIIC initiated an evaluation process, the results of which solidified the effectiveness of this model as well as the need for it.  We believe that EPIIC is a model to prepare the next generation of leaders and global citizens that can be documented and shared.

INTRODUCTION
“Although student life on American campuses is constantly changing, I consistently see an absence of opportunities for students to create their own intellectual space and to look seriously at issues that are affecting us globally...EPIIC is a unique and dynamic program that takes students seriously and gives them the tools and opportunities to undertake meaningful, life-changing explorations.  EPIIC transforms people's lives, makes a huge impact on their careers, and is creating the leaders that we urgently need to anticipate and confront increasingly complex global challenges.”
• Vanessa Kirsch, Tufts’86, Founder, Public Allies; Co-Founder, New Profit, Inc.

“EPIIC’s strength lies in the active role the colloquium’s student members play in the planning and execution of all facets of the symposium -- both academic and practical. EPIIC not only encourages creative thought, it demands its participants take the next step and the concept through to fruition. This type of goal-oriented activity is sadly lacking in a standard undergraduate curriculum. For those of us who went into public affairs, or political or policy work, EPIIC was no less than on-the-job vocational training. I can say without exaggeration that EPIIC not only helped prepare me, it helped channel me into my current profession.”

• Nicholai Birnback, EPIIC’90 and‘91, Political Officer, United Nations 

Department of Peacekeeping Operations; in Liberia, Bosnia-Herzegovina, and East Timor 

Since 1985, the Education for Public Inquiry and International Citizenship (EPIIC) program at Tufts University has been challenging students, as well as policymakers and the public at large, to think critically about issues of great importance to the world.  


EPIIC’s programs are helping to prepare a new generation of global leaders through an integrated, multidisciplinary problem-solving approach to complex global issues.  Aware of history, but not bound by it, students are encouraged to question traditional assumptions as well as their own preconceptions.  Its process of immersion and experiential learning challenges and enables students to develop imaginative ways of contending with and confronting new and existing dilemmas.   Many have gone on to positions of influence and prominence in the public and private sectors that belie their years.  


EPIIC’s main components are a set of closely integrated activities:  an intensive, year-long colloquium for undergraduate and graduate students; a global research and public service program; an international symposium; professional workshops; a MediaForum for editors and reporters; and a national high school global issues simulation program, Inquiry.  Each year, EPIIC’s initiatives explore one central dilemma, a broad theme that tests and transcends national sovereignty. 


In 2001, as the program entered its sixteenth year, EPIIC was at an important juncture: to be able to make the program available to a greater number of students through dissemination and replication at other universities and colleges, it would be critical to document and assess the program’s educational impact on creating young leaders and to determine the issues that would need to be addressed in a dissemination process, both for future collaborating institutions and for potential funders.  The primary goal of this process was to produce a blueprint that would allow other colleges and universities to replicate and adapt the EPIIC educational process. 


The evaluation and documentation are the first steps to dissemination and provide an understanding of the impact that EPIIC has had on the lives of its students, specifically regarding the development of leadership skills, ensuing careers and educational pursuits, continuing awareness of and interest in international issues, and involvement in public service and philanthropy.  The evaluation project also provided feedback on the program, assessed impacts on students over time, identified factors contributing to outcomes, and provided initial information for a program model.

LEADERSHIP EDUCATION AND EPIIC

The profile of leadership studies and leadership development as part of the academic curriculum has risen significantly over the last eight years as institutions of higher learning struggle to prepare their graduates for this new era of globalization.  Decentralization in both the public and private sectors has increased both decision-making responsibilities and accountability.  The Center for Creative Leadership estimates that there are more than 700 college or university programs in leadership development, twice as many as six years ago.  There appear to be as many approaches to leadership studies as there are programs -- from workshops to academic majors to a leadership treks to Mount Everest  -- in liberal arts programs as well as engineering schools.  Many of these are devoted to either the public or private sector, as evident in their mission statements and literature.  

Yet, despite this growth in popularity, the field of study is still met with certain skepticism.  The major questions posed regard its substance and rigor and the ability to teach or learn leadership, not to mention the definition(s) of leadership itself.  Many researchers subscribe to a view of intangible characteristics that define a leader and that have resisted a single definition.  Leadership studies also disquiet traditional academics because it challenges the compartmentalization of many institutions of higher education, as do other multidisciplinary tracts.  Many universities continue to operate in the traditional departmental structure, with little of the crossover that fields like leadership studies demand. (Cronin 1995) Perhaps the ultimate question or concern is leadership for what? Toward what end?  (Useem 1998, Reisberg 1998, Cronin 1995, Bass 1995)


Chemers’ exploration of leadership analysis has been divided into three phases: emphasis on traits, emphasis on behavior, and emphasis on contingency theories and approaches.  The theory that most identifies the efforts of the programs of today is Normative Decision Theory, which integrates the personal with the situational and argues that leaders have the ability to adapt to changing situations and can be trained and/or taught how to handle a variety of situations through simulations. (Chemers 1995, Cronin 1995) This has led to an emphasis on experiential learning in a broad variety of the leadership programs.  


EPIIC is experiential learning, and what it adds distinctively to this field and this discussion are: an emphasis on undergraduate students, substantive content, the purpose for leadership (the for what), and the merging of theory into practice on issues that are among the most pressing problems facing the world, e.g. global inequities, the future of democracy, international terrorism, and the role of the United States in the world.  All are issues that challenge established doctrines and dimensions of sovereignty and call for new initiatives, creative thinking and governance, and innovative solutions, as well as multidisciplinary thinking.  EPIIC encourages students to embrace ambiguities and provides students with a variety of cultural perspectives and political viewpoints, exposing them to a breadth of approaches.


EPIIC’s definition of leadership and leadership education includes: providing students with analytical and organizational tools; increasing awareness and understanding of complex, global issues; improving critical thinking skills; increasing access to a broad range of influential decisionmakers, from many different outlooks and cultures; providing a range of experiential opportunities, from conducting original research to global internships; and later assisting students in obtaining positions of influence and prominence in the public and private sectors.  EPIIC also helps its students to see non-traditional career paths and opportunities.  EPIIC sees itself squarely in both the public and private sectors, developing young leaders with new approaches and broad, public sensibilities and concerns. Its mission is encapsulated in its tag line: “Thinking Beyond Boundaries, Acting Across Borders.”


The evaluation process, the results of the evaluation, and the roundtable discussion of the dissemination of the EPIIC program with administrators and faculty from other universities has solidified the effectiveness of this model as well as the need for it.  We believe that EPIIC is a model to prepare the next generation of leaders and global citizens that can be documented and shared. 

HISTORY OF EPIIC

In 1985, EPIIC began as a project of Tufts’ Experimental College’s newly developed group, the Advisory Council on Intellectual Life -- an initiative to strengthen intellectual life beyond the classroom at Tufts.  EPIIC was founded in response to the campus and broader public reactions to the 1985 hijacking of TWA flight 847.  Mr. Sherman Teichman, EPIIC’s founding director, believed that the visceral and superficial reactions of the students on the Tufts campus to this incident of political violence illustrated a lack of understanding of both the motivations behind such acts of terrorism and an effective means of contending with them. He believed that those responses revealed an imperative within academia: the necessity of providing students with an open forum to confront complex international issues and their underpinnings within a flexible, multidisciplinary learning environment.  In a six-week period, the program organized a group of students to educate themselves and then their peers about international terrorism and political violence.  The students interacted with leading professionals -- ranging from the deputy director of the FBI to the leading U.S. scholar on religious messianism -- participated in a hostage-taking simulation, planned a public forum with national and international experts, and provided background briefing materials for the 500+, primarily student, audience.


EPIIC sought to provide the campus with a context to understand the unfolding events. The following year, the program -- for the first time offered as a course through the university’s Experimental College -- addressed the issue of “The West Bank and Gaza Strip”.  The students spent the fall semester in a full-credit course intensively studying the topic and then, during the spring semester, presented a two-day forum for the campus. 


Since that time, the program has addressed a wide array of global issues, has become a yearlong course, and has grown from a colloquium and symposium to its current capacity, the components being: the colloquium -- an intensive, year-long course for approximately 50 undergraduate and graduate students -- which features a broad range of speakers (often the authors of their texts), readings, and resources; a global research and public service program that allows students to pursue original research or internships related to the annual theme internationally and nationally during winter or summer intersession or spring break; in the 2003-04 academic year, 23 students out of a class of 46 pursued research projects in Belgium, Bulgaria, France, Israel/West Bank, Kenya, Malaysia, Morocco, Russia, Singapore, South Korea, Uganda, and the United Arab Emirates; a practitioners and scholars in residence program -- where distinguished individuals spend a week on campus, speaking in classes, advising students’ research projects, meeting with faculty, and giving public lectures; an international, four-day symposium, open to the campus and general public, prepared by the EPIIC students, that gathers academics and practitioners together to debate and discuss EPIIC’s annual topic; Inquiry, a national high school global issues simulation program that runs throughout the academic year, where Tufts students serve as mentors to the more than 30 public and private high schools and 400 students participating; professional workshops designed to offer academics and practitioners a one to two day opportunity to discuss some of the cutting-edge issues of the day, convened by an expert in the field; a MediaForum for editors and reporters to probe and discuss EPIIC’s annual topic; and public service initiatives.


In its 19-year history, more than 550 university students have directly enrolled, creating a solid alumni base; thousands more have been influenced by its programs; and more than 3,000 high school students have participated in Inquiry.  Looking at its many components and its scope, the program has a range of target populations.  Young people, however, are the primary focus of EPIIC’s efforts. Other important beneficiaries include practitioners, scholars, journalists and the general public.


EPIIC is now the cornerstone program of the Institute for Global Leadership at Tufts.  The Institute is explicitly modeled on many of the philosophies that inform EPIIC.

THE EVALUATION

In 2001, after having been approached by a number of faculty from both national and international institutions, EPIIC sought to determine if its model of education could be disseminated to other institutions.  To do this, EPIIC needed to understand more clearly its strengths and weaknesses as well as its impact on its students, and then, with quantifiable data in hand, to determine the interest of other colleges and universities in adapting this program.  A grant from the Fund for Innovation in Post Secondary Education of the U.S. Department of Education provided the first step.


Given EPIIC’s scope, the evaluation focused on several questions in particular: To what extent does EPIIC contribute to the development of leadership skills in its students?  To what extent does EPIIC increase the awareness and understanding of global issues of its students?  To what extent does EPIIC accelerate the careers of its alumni (graduates) and affect their life choices?  To what extent does EPIIC foster a long-term interest in/dedication to public service and citizenship?  How do the outcomes of participation in the program differ for those students who conducted original, on-site research (or public service) from those who did not?  What is the feasibility of dissemination and replication of EPIIC?

The evaluation was divided into three segments: a quantitative survey, qualitative interviews, and a roundtable discussion of university administrators and academics.  Two different evaluators, David Turner and Nancy Haydu, conducted the quantitative and qualitative segments, respectively.  (The interim evaluation report, written by David Turner, and the final evaluation report, written by Nancy Haydu, can be found on the EPIIC web site: www.epiic.org.)

Quantitative: The Alumni Survey

Using EPIIC’s background resources and materials, a comprehensive, on-line survey addressing all of the goals of the EPIIC program was created for the alumni.  From 1985-2001, 424 students had participated in EPIIC.  Of those 424, EPIIC had contact information for 382.  More than 200 alumni responded to the survey, providing a 95 percent confidence interval in the data.  The secondary source documents reviewed were: alumni academic honors; the initial data sheets that EPIIC asks every newly enrolling student to complete; the EPIIC general knowledge questionnaire that every newly enrolling student is asked to complete; EPIIC mid-point evaluations; the EPIIC final evaluation; an extensive, internal Tufts University review in 1994; and Tufts Senior Surveys.

Qualitative: Interviews and Focus Groups with Alumni


The on-line survey results were strongly favorable of the program, and the qualitative phase of the evaluation was important both to determine response/non-response bias and to explore further and test the findings of the quantitative phase.  The qualitative evaluation consisted primarily of telephone interviews with alumni/ae and EPIIC and Tufts University faculty and staff, and it included one focus panel.  The total number of phone interviews completed was 54.  Interviewees were equally divided by the year in which EPIIC was taken: 27 from the years 1986 to 1994 and 27 from the years 1995 to 2002.  The purposeful random sampling of all invitees consisted of approximately two-thirds non-respondents to the on-line survey.   Despite this adjustment, 29 of the 54 phone interviewees were survey respondents.  A total of 65 percent of the interviewees were either International Relations or Political Science majors. 


The overall validity of evaluation results was affected by the following factors as noted by the evaluators: the EPIIC students are a self-selected group who are chosen to participate in the program; all data from alumni/ae are based on self-perception; and many EPIIC alumni/ae hold a deep loyalty to the EPIIC Director and Associate Director. (Haydu, 2003)

Summary Findings from the Final Evaluation Report
“Evaluation results to this point show that EPIIC students have consistently assessed the program very highly for its content, how much they learn from it, and how significant it is within their overall educations… Comments from students in evaluations and on the survey of alumni/ae show that many students feel passionately about the program and their experience in it.

 “A striking result of this evaluation is that the program’s impact on students remain largely consistent across time, controlling for different factors. Students who took the program as freshmen or sophomores assess it similarly to those who were juniors or seniors. Students with different academic majors and those who took the program in different years (with different themes) also generally assess the program similarly.” (Turner 2002)



The findings of the qualitative phase of the EPIIC evaluation provide validation of the quantitative phase. The program’s impact on its students is clearly demonstrated in multiple areas.   Each of the core components plays a role in program impact, though the core parts of EPIIC -- the colloquium and symposium -- consistently are seen as the most influential.  Findings 1-4 below specifically address the initial research questions; additional groupings of findings were isolated by the evaluator to address the program structure and individual components.

1) To what extent does EPIIC contribute to the development of leadership skills?

The contribution of the EPIIC program to the leadership development of its participants is significant and continues over time. It is most evident in the area of fusing theory and practice.  Eighty-eight percent of survey respondents indicated EPIIC greatly or moderately enhanced their leadership development. The program components most identified as greatly impacting leadership development were the symposium, committee work and team work.  Ninety-one percent of phone interviewees indicated EPIIC contributed to their leadership development. The two program components most associated with leadership development were the committees and the symposium.  Within the committees’ category, the variables of team work and student control were most frequently identified.  Within the symposium category, the interaction with practitioners was the most frequently identified variable. (Haydu, 2003)

2) To what extent does EPIIC accelerate the careers of its alumni/ae?
The EPIIC program has a significant impact on the careers and educations of its participants over time in the three areas of intellectual growth, practical skills, and personal growth.  Forty-six percent of survey respondents indicated EPIIC affected careers and/or educational choices greatly; 38 percent identified a moderate affect; 59 percent indicated EPIIC influenced career decisions.  All 54 of the phone interviewees indicated EPIIC impacted and/or influenced their career and education path and performance. The impact/influence ranged from a direct connection between EPIIC and the career/education path and/or choices of alumni/ae to a significant influence on current career and education endeavors in terms of intellectual skills and perspectives, practical skills, and personal growth attributes gained as a result of the program. (Haydu, 2003)

3) To what extent does EPIIC foster a long-term interest in/dedication to public service and citizenship?
The EPIIC program creates an environment that encourages and supports long-term involvement in public service and active citizenship. While the majority of EPIIC students enter the program with an interest in public service and citizenship, EPIIC provides the means to put these interests into practice through exposing students to its broad network of collaborating organizations and advisers.  Equally as powerful is the teaching EPIIC provides around developing a moral/ethical framework to support public service and active citizenship through its focus on understanding ambiguities and complexities.  Sixty-four percent of survey respondents indicated that EPIIC greatly or moderately encourages participation in community or volunteer service.  Seventy-two percent of the survey respondents have been involved in community/volunteer service and/or philanthropy since graduating from college. Fifty of the 54 phone interviewees indicated EPIIC had an impact/influence on their involvement and interest in public service and citizenship.  Of the 29 interviewees who articulated how EPIIC impacted/influenced them, 63 percent identified it as nurturing, modeling, and inspiring. (Haydu, 2003)

4) How do outcomes of participation in the program differ for those students who conducted original, on-site research (or public service) from those who did not?

The outcomes of participation in on-site (global) research suggest the substantial value-added this program component provides for some of its participants. Findings suggest that this aspect of EPIIC is not yet fully developed; however, it has substantial potential for impacting increased numbers of EPIIC students’ experience as it develops further.  Data gathered from the comment section of the survey suggests this experience was a formative one for a number of the participants. This is supported by the phone interview data. The areas of intellectual development and personal growth were most impacted by global research. Data suggests that many students would benefit significantly from this experience when they are able to avail themselves of the opportunity as this program component matures.  (Since the time of the evaluation, the Institute has significantly added to the resources available to the students who choose to pursue global research, both through additional funding and mentoring.) (Haydu, 2003)

5) Mission, Outcome Goals and Guiding Principles

The EPIIC program is successfully addressing its mission and outcome goals. Program education adheres to the guiding principles.  Data from both the quantitative and qualitative phases of the evaluation clearly indicates the program’s connection to both mission and outcome goals. In addition, the guiding principles are embedded throughout the data findings. (Haydu, 2003)

6) Community

The EPIIC program fosters a sense of community for students, which is a significant factor in EPIIC’s impact on its participants as a teaching and learning experience. The community membership phenomena continue as a significant factor in EPIIC’s alumni/ae relationships to the program.  EPIIC alumni/ae associate belonging to a unique community of students as a significant aspect of their program experience. The community is defined by students’ characteristics and by both social and intellectual phenomena. The sense of community continues as an alumnus/a and is defined by a number of factors including networking, mentoring, intellectual and social connections and financial support. (Haydu, 2003)

7) Outward Bound and Inquiry

The Outward Bound component of the program is a model and an initiation for the students into the EPIIC program’s yearlong intellectual challenges, linkages of theory to practice and personal growth.  The Inquiry program provides both a public service opportunity as well as leadership and teaching opportunities that significantly impact some EPIIC students.  The potential for increased impact is suggested by evaluation data. (Haydu, 2003)

Roundtable Discussion

Once both the quantitative and qualitative pieces of the evaluation were completed, and information from the documentation process had been gathered, EPIIC convened in May 2003 a working group of educators and administrators for a daylong review of the evaluation conclusions and to think about the portability and adaptability of the program at other institutions of higher learning.  The schools represented were The Pennsylvania State University, University of Massachusetts/Boston, Boston University, University of Connecticut, United States Military Academy, University of Delaware, League for Innovation in the Community College, Five Colleges Program, and North Carolina Agricultural and Technical State University.

The discussion of the program’s adaptability used the following questions as the starting point: Does the EPIIC program represent a type of education that other institutions of higher learning would be interested in adapting/adopting?  What aspects would be most important to consider?  What aspects would be least important to consider? If the EPIIC model is exported, what would collaborating/adopting universities need to know or need to have to ensure its success? What are the necessary characteristics of a university or college that would be able to adapt this type of program? Where should such a program reside within the university structure? Should such a program be multidisciplinary/ interdisciplinary or department-based? Is an integral piece of the EPIIC model its entrepreneurial, “outside the box” and idiosyncratic nature? How might outcomes be positively or negatively affected with other structural models? What should be the academic focus of the program and how should the program content relate to the university context? 


The participants at the meeting indicated an interest in pursuing a collaboration with EPIIC, either to adapt the model to their specific schools or to be involved in collaborative partnerships.  Before the roundtable discussion, EPIIC had been thinking primarily about dissemination as replication or adaptation and had not been thinking about consortia or other modes of collaboration.  One of the most interesting aspects of the meeting was the many different ways in which each institution saw an EPIIC-type program operating on its campus.  The core discussion revolved around the issues of: scale, scope, quality and funding, as well as the receptiveness of the university, administration, and faculty to this type of program; general inertia on campuses in beginning new initiatives; staffing; and attracting students. 


Some of the recommendations for beginning a dissemination process included: inviting four or five students from each of the institutions represented at the meeting to attend EPIIC’s international symposium; having the EPIIC directors visit institutions with alumni from the program to interest faculty, administration and to hold workshops regionally to discuss the program and its process; developing a web-based consortium to share resources; and integrating the EPIIC annual theme into already established courses and beginning a collaboration among the students at the different universities.

CONCLUSION

 The EPIIC program -- through educating students for informed, active participation in the world and by providing intellectual public space for practitioners, academics, journalists, and citizens to discuss some of the most pressing issues of the day -- is committed to cultivating new leadership and citizens with an understanding of normative dilemmas and of the necessity to fuse theory with practice.  


In Cultivating Humanity: A Classical Defense of Reform in Liberal Education, Martha Nussbaum writes, “Citizens who cultivate their humanity need, further, an ability to see themselves not simply as citizens of some local region or group but also, and above all, as human beings bound to all other human beings by ties of recognition and concern.  The world around us is inescapably international.  Issues from business to agriculture, from human rights to the relief of famine, call our imaginations to venture beyond narrow group loyalties and consider the reality of distant lives.”  



This captures the essence of the EPIIC education -- the commitment to citizenship with the knowledge of how to engage oneself effectively in the world’s pressing issues.
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